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Abstract 
This case study is part of an ongoing research which aims to investigate and promote the values of multiculturalism, cultural 
pluralism and intercultural academic education in our communication-driven and culture-convergent world. As an Erasmus guest 
lecturer in the European Union, a visiting lecturer overseas and a lecturer in Saudi Arabia, I have always been trying to identify 
the opportunities of developing intercultural competence (ICC) of my university students. Firstly, this paper discusses the values 
and difficulties of teaching female university students in our multicultural academic environment heavily based on 
methodological and cultural issues in practice. Then, it focuses on the dominant role of English use among the international 
teaching staff and Saudi students, highlighting English as Lingua Franca in the globalised higher education.  Secondly, it moves 
on introducing some theoretical approaches, concepts of culture and latest research results of intercultural competence (ICC). The 
outcome is to put practice into theory or correspond practice to theory. As a conclusion, the paper summarises the implications of 
developing ICC as an ongoing lifelong learning spiral in a multidimensional academic context. Finally, it presumes to forecast 
the opportunity of a paradigm shift in the area of intercultural university education in the near future. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
 
A longitudinal research has been being conducted about the cosmopolitan/international university identity of the 
incoming (Erasmus and other international students) and outgoing (Hungarian students) students and teachers by the 
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Institute of Sociology and Social Sciences, Corvinus University of Budapest (CUB). (Havril, 2012, 2013; Goncz, 
2012) As a sociolinguist and member of the research team, my research area focuses on the relation between the use 
of English as Lingua Franca in the inter- or multicultural academic education and the complex phenomenon of 
identity. Several surveys, interviews and case studies have already been analyzed through the data collection process 
to support the verification of one of the research hypotheses which states that intercultural competence (ICC) is a 
crucial component system of the contradictory phenomenon of the cosmopolitan/international university identity 
(Kern, 2005) in our culture-convergent world in the 21st century. This paper is not going to discuss the theoretical 
details of identity and the findings of the CUB research. 
The present case study will be analyzed in the above mentioned research as it investigates the intercultural 
competence – one of the elements of identity – of female university students in English as a Foreign Language 
(EFL, ESL) in an academic environment at Jazan University (JU) in Saudi Arabia. 
 
2. Multiculturalism at Jazan University  
 
Jazan University is a relatively young university (established in 2006) attracting a lot of international lecturers 
and professors to teach English language as EFL or ESL, or teach specific academic subjects in English (English for 
Academic Purposes, EAP) to the university students. Due to gender separation in Saudi culture, university education 
is also separated for male and female campuses, which is a very unusual experience for a university lecturer coming 
from the Western countries.  
The sample of my investigation come from the College of Arts and Humanities, Girl’s Academic Campus 2, 
Jazan University, and its size is approximately, 5-600 students.  
Multiculturalism in girls’ campuses appears on two levels: on the level of the teachers and on the level of the 
students. Teachers speak English as an academic language (EAP) and a working language, but in spite of this fact, 
everybody faces communication problems based on different cultural and behavior patterns in the Saudi language 
environment, where the level of English use of admin staff and the university students is lagging behind the 
international average. It heavily slows down the information flow in the academic organization system and in the 
classrooms as well, thus leaving less time to focus on professional issues. 
Teachers come from different cultures and carry their own national identities on visible (colorful national female 
fashions in the framework of strict Saudi university dress code),  and non-visible (different sense of personal space, 
different greetings or eating habits, or different university working practices) levels (see the Iceberg Concept of 
Culture discussed later, Figure 1). 
The female students’ role is very controversial in this multicultural environment. Based on my experiences, most 
of them are between the ages of 20-25, and commute from far away rural areas, some spend 4 hours travelling daily. 
60 % of them are married, they are first or second wives, and have one or three children. They are mothers. Leaving 
their family and housewife duties behind, after arriving to the university, they take off their abayas and hijabs, and 
they show up as young Saudi women without covering their bodies and faces. The university is one of the few 
public social institutes where the female students can socialize freely, but at the same time they have to find their 
own personal identity as a university student. Comparing their social role on this life stage to a standard western 
university student’s role in the society, their life is not considered to be easy from the aspect of a Western cultural 
approach. Within a relatively short time period, 5 to 7 years, they experience and act out the social role of a young 
adult, a matured woman (gender role), a wife, a mother and a university student at the same time. In most Western 
countries these stages of the life course usually follow each other, and last for more than 10 to 15 years in a 
woman’s life. (Giddens, 2011) 
As a university student most of them meet a lot of challenges in learning strategies, time management, lack of 
competition or motivation, self-esteem and confidence in a single-gender education system in opposition to co-ed 
schools (Bailey, 1992). Some have computer literacy, social and public behavior problems, not to mention English 
language learning difficulties and the use of ESL or EAP with regard to understanding the specific academic 
knowledge. Most of their course books are exactly the same books of intermediate or upper-intermediate levels that 
professors and students use worldwide in university environments. The information in chapters cover Western 
cultural issues and international knowledge that they have never studied before in their secondary education. 
Digesting these new academic topics and global aspects transmitted in English makes most students face hard 
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challenges. As there is a big gap between the level of the course books, and the background knowledge and English 
language use level of the students, the university system accumulates a lot of pedagogical and methodological 
problems. This educational situation is not easy, neither for a student nor for a teacher, especially in the above 
described multicultural academic environment. Most participants of this situation definitely can’t avoid experiencing 
culture shock. 
How can a lecturer and a researcher investigate and develop intercultural competence of the female students at 
Jazan University, and promote the values of the use of English and intercultural university education? Should we go 
into scientific investigation, or just use our common sense and get the feeling of “Respect the others as you want to 
be respected!”, and finally try to put this practice into theory. 
 
3. Theoretical investigation of culture and intercultural competence 
 
3.1. Theoretical concepts of culture 
 
This chapter provides a brief overview of the literature on the interconnectedness of culture, society and 
socialization. It then goes on to describe and discuss the ICC models and their aspects used in this investigation.  
The first section is about culture, which has been defined in many ways. Being a sociolinguist, the author’s 
concept of culture sticks to the sociological definition. In the discipline of sociology, the terminology of culture is 
based on consensus, and most theorists list the same elements of culture such as “…norms, values, common human 
and social heritage of beliefs and knowledge, material, non-material things, ideas  or expressive symbols … that the 
members of a society hold and share.” (Giddens, 2011: 295) Giddens’s definition is the core cultural concept of our 
research (CUB).  
Moving on in the investigation of cultural issues, let us have a look at the frequently quoted, popular and easy-to-
understand model, The Iceberg Concept of Culture (The National Center for Cultural Competence, 2004) (Figure 1). 
Instead of constructed cultural phenomena, this model specifies factual examples of the above mentioned 
terminologies. It highlights that nine-tenth of the iceberg is out of sight, so the out-of-conscious awareness part of 
culture is the invisible part of deep culture, while only one-tenth part of every culture contains easily visible 
elements. This approach reveals, that visiting or living in a different culture really takes time while one gets to 
tolerate cultural ambiguity, to observe and evaluate the differences, and to accept and to respect the new cultural 
environment, and finally, one communicates and behaves effectively.  This process suggests that after a time one’s 
intercultural competence (ICC) comes into operation, and finally adapts to most visible and invisible elements of the 
given culture. 
Applying our argumentation into Saudi Arabian context, we can say that the visible elements like women in 
abayas and hijabs, men in thobes, gender separation in public, Saudi Arabian language use and non-verbal 
interactions such as shaking hands and kissing on cheek among the same gender, are only few components of the 
complex ideas and deeply-held preferences and priorities known as attitudes and values of the Saudi culture. The 
reality, however, is that these are merely an external manifestation of the deeper and broader components of culture. 
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Figure 1: The National Center for Cultural Competence (2004) 
(http://www.bertelsmannstiftung.de/bst/de/media/xcms_bst_dms_18255_18256_2.pdf) 
 
Before proceeding to examine intercultural competence theories and models, it is still necessary here to introduce 
another scientific term of culture. A further definition is given by Hofstade (1986) who defined the theory of culture 
underlying the sense of cultural relativism. In his theory he defines culture as “… the collective programming of the 
mind that distinguishes the members of one group or category of people from others". (Hofstade, 1986:2) It is a 
collective phenomenon, because it is at least partly shared with people who live or lived within the same social 
environment, which is where it was learned. He puts emphasis on the issue that culture is learned, not inherited, and 
it derives from one’s social environment and not from one’s genes. Culture should be distinguished from human 
nature on one side, and from an individual's personality on the other. 
In the pyramid model of culture, Hofstade (1986) initiates the idea of cultural pluralism according to which 
multiple cultural scripts exist side by side and these can be learned too, and there are no scientific standards for 
considering one group as intrinsically superior or inferior to another. Cultural relativism affirms that one culture has 
no absolute criteria for judging the activities of another culture as "low" or "noble". This idea heavily appreciates the 
ignorance of prejudice, scapegoating and discrimination. 
The popular Onion Model of Culture derives from Hofstade’s (2011) organizational culture concept, and is based 
on statistical analysis of survey data about the values of people in over 50 countries around the world who worked in 
the local subsidiaries of one large multinational corporation, IBM. This model reflects the manifestations of culture 
at different levels of depth. There are a number of interpretations of this model but the simplest one consists of four 
key-layers: symbols (language, gestures, objects); heroes (people alive and dead); rituals (collective activities, social 
and religious ceremonies). These layers can be subsumed under the term of practices which leads us to the core of 
culture, the fourth layer the values. In sociology, social anthropology and cross-cultural studies values are 
considered to be broad tendencies to prefer certain states of affairs over others. In Hofstade’s study, values are 
feelings with an arrow to it: they have a plus and a minus side (such as evil vs. good, dirty vs. clean, ugly vs. 
beautiful etc.). According to the developmental psychologist, Erikson (1968) most of the universal, cultural or 
family value systems are learned unconsciously during the socialization process on the stage of childhood, and it is 
pretty hard to change them. Because they were acquired so early in our lives, many values remain unconscious to 
those who hold them. Therefore, they cannot be discussed, or questioned, nor can they be directly observed by 
outsiders. They can only be inferred from the way people act under various circumstances. 
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3.2. Culture, society and socialization  
   
Having defined what is meant by culture, I will now move on to discuss the interdependent relation of culture, 
society and socialization as a component system. With regard to sociological, anthropological and pedagogical 
research (Giddens, 2011; Csepeli, 1997; Nagy, 2000) one can become a member of society through the process of 
socialization which means to learn the roles, norms and values of the given culture. Via this learning process one 
becomes a conscious, reflective agent who is capable of social actions and behaviours in daily interactions. To agree 
with Stiftung (2003) this life-long process, definitely,  has a strong dichotomy: in certain respects, every human 
wants to become like all the others of their community, like someone different from the others,  and like no other 
man during a self-realization process. In terms of Giddens (2011) no culture could exist without society and no 
society could exist without culture that is why from now on I consider culture, society and the life-long process of 
socialization as an interdependent and interconnected component system of a complex phenomenon in one’s life. 
The sociological term of socialization and the anthropological term of enculturation or acculturation both 
summarize that the process one goes through to adapt to the society happens through verbal or non-verbal social 
interactions in the framework of culture. Intercultural studies classify three types of communications as social 
interactive formations: intracultural communication among members of the same culture; intercultural 
communication among persons of different cultures; and international communication among nations and 
governments. All of these communicational forms can be taught and learned throughout one’s socialization process 
or in education systems, based on the conscious improvement of cultural and intercultural competence development.  
 
3.3. Theoretical approaches of intercultural competence 
 
This part of the paper is going to introduce some theories of intercultural competence (ICC) which aspects are 
relevant for my investigation. Cultural competence is extremely important for any individual or organization 
wishing to operate professionally and effectively in a multicultural context. Intercultural competence fosters 
constructive interactions between members of different cultures, free from prejudice, and a key competence to be 
improved in tertiary education in our communication-driven and culture-convergent world in the 21st century. 
Intercultural competence is best viewed as an ongoing process and an ideal to strive towards (Diller, 2004). Rather 
than simply complying with legislation, meeting minimum standards of practice, or having a fixed end point, 
intercultural competence is a process which continually evolves. 
The everyday use of intercultural competence refers to “the ability to successfully communicate with people of 
other cultures; it can exist in someone at a young age, or may be developed due to willpower and communicative 
competence. Interculturally competent (is a person) who captures and understands people from different foreign 
cultures in daily interactions.” (Oxford Dictionary) 
According to ICC experts, the highest rated (3.8/4.0) definition of intercultural competence is the following: it is 
an “ability to communicate effectively and appropriately in intercultural situations based on one’s intercultural 
knowledge, skills and attitudes” (Deardorff, 2009:16). In this section I am analysing and comparing the ICC 
theoretical model of Stiftung (2003) and Deardorff (2006, 2009).  
Together with other theorists, they both apply the same specific components of ICC, but the theoretical figures, 
and images are different. These components are: attitudes, knowledge, skills which could be or have to be learned 
and improved. After these components are activated, they lead to the internal and external outcomes. Attitudes 
involve respect, evaluation of cultural diversity; openness to intercultural learning; tolerating different people; 
ambiguity and uncertainty. Knowledge and skills include deep understanding; the ability to manage conflicts; 
culture-specific, comprehensible knowledge; and communication skills to be able to listen, to observe, to interpret, 
to evaluate and to speak. Moving from individual level (attitudes, knowledge, skills) to interaction level the desired 
internal outcomes appear in one’s adaptability to different cultural environments, behaviors, communication styles; 
in flexibility; in ethno relative view, and finally in empathy. The desired external outcomes result in constructive 
interactions such as behave and communicate effectively and appropriately in intercultural situations among 
members of different cultures, while trying to avoid violating cultural rules. 
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In the Process Oriented Model of ICC, (Deardorff 2006, 2009) the degree of intercultural competence depends on 
the acquired degree of attitudes, knowledge, skills, and implies that ICC is an ongoing, lifelong, and positive 
developmental process. In this study, she highlights that ICC development must be intentional, cohesive, 
coordinated, and supposes the role of (self)reflection in meaningful intercultural interactions. 
There are a number of similarities between The Intercultural Competence Leaning Spiral Model of Stiftung 
(Figure 2) and Deardorff‘s Process Model of Intercultural Competence. (See the analysis of the components above.)  
Stiftung’s interpretation of ICC in a spiral model contrasts the visual image, and provides a newly significant and 
notable aspect which is relevant in my investigation: the notion of the continuous and dynamic movement of ICC 
development in an upward and downward spiral in a multidimensional environment suggests that the ICC process 
acquisition is not only a positive, linear upward process development, but the movement can go downward or deep 
down in the spiral which reflects a lot of difficulties, drawbacks and failures while one is experiencing to develop 
ICC. What is more, the spiral framework makes it possible to interpret the speed and the smaller or the wider 
dimensions of ICC learning. 
Based on my personal experiences in Saudi Arabia, on the other hand, I strongly agree with Stiftung that most 
ICC studies, theories and models heavily reflect a Western perspective and an Anglo-Saxon orientation. In the 
framework of cultural pluralism, these theories all highlight an open, liberal and tolerant attitude of a Western 
participant in the intercultural situations who is capable to adapt to different cultures. Unfortunately, the receptive or 
host participant is missing from each model, though we should accept that most daily interactions, verbal and non-
verbal communications, usually happen between two or more people with different cultures. We should consider a 
two-actor model of intercultural competence in the future, where we also emphasise the extension and the above 
mentioned components of the host participant in the intercultural situations.  
It therefore seems natural to assume that the inclusion of a non-Western perspective, in particular from Saudi 
Arabian viewpoint, would lead to, not necessarily a new definition, but definitely to new dimensions of ICC 
development. My case study aims to contribute to this cultural dialogue from a Saudi angle.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2: Stiftung (2003) (http://www.bertelsmannstiftung.de/bst/de/media/xcms_bst_dms_18255_18256_2.pdf) 
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4. ICC development and the use of English in the globalized tertiary education 
 
Having defined what is meant by ICC development, I will now move on to discuss some important relations 
between ICC development in international tertiary education and the effective use of global English. 
 
4.1. ICC development in the globalized tertiary education 
 
Considering the above mentioned theoretical aspects, I can state that the two top experts, Deardorff and Stiftung 
have been engaged in efforts to promote intercultural understanding on a global stage. As an international education 
professional, I also strongly believe “that cultural identities can be/are acknowledged and respected, and that cultural 
differences can be/are successfully bridged.” (Stiftung, 2003:2). The platform where we and the young generation 
can experience or teach or learn or develop ICC competence is the globalized EFL and EAP academic environment, 
the higher education. 
Regarding the results of the revolution of information and communications technology (ICT), the free flow of on-
line information and the use of English as Lingua Franca in every sector of our life, the chances of the academic 
professors, lecturers and university students have positively changed in the 21st century: thousands of academic 
professionals, language instructors (mainly teachers of EFL) and university students are involved in international 
educational exchange programs.  In most Western universities, there is worldwide demand for the graduates to gain 
academic experience in a foreign country, or to experience becoming “global citizens”, “world-minded”, “globally 
engaged”, “interculturally component” (Paige &Goode, 2009), or to become a cosmopolitan university student. That 
is why many universities have introduced programs which provide the students with intercultural learning 
opportunities in theory, and sometimes in practice as well. Through exposure to cultural differences, the 
participating students can acquire the attitudes, the skills, the knowledge (in theory), and can attend English 
language classes which enable them to communicate and interact effectively, in a mutually understood and 
supportive manner, with persons from other countries.(Savicky& Selby, 2008) That is why the ICC development of 
the new university generation is a crucial role of every professional in the 21st century, “and it is the responsibility of 
every university to ensure that students derive as much benefit as possible from their time abroad.” (Paige&Goode, 
2009:334) 
Nowadays, the ICC programs are usually included in most Western universities’ curricula. At the same time 
many scholars hold the view that university leadership on an organizational level and education professionals also 
should learn the key intercultural concepts and theories; should obtain the appropriate intercultural trainings to 
become self-aware and interculturally competent (Paige &Goode, 2009); Moreover, university management and 
lecturers should pay attention to the design of international education programs and to the design of academic 
courses in English signed for and attended by international students. Since the development of intercultural 
competence cannot be offered by one discipline alone, and since it demands much more than what theoretical ICC 
lectures, language learning or traditional cultural studies can supply, we have to support Stiftung’s recommendation, 
that ICC development can be approached in an integrated manner in university education via experiential, active 
learning style (Kolb, 1999). This integrated university practice has been employed effectively at CUB, where most 
academic subjects, run in English, are open to the incoming international students where the lecturers and the 
students really experience the development of ICC. 
 
4.2. The use of English in the globalized tertiary education  
 
The final part of my argumentation, before employing the theories to examine the ICC development at Jazan 
University, highlights the importance of the effective use of English in intercultural situations. 
One of the crucial complementary elements of intercultural competence is the specific skills – involving foreign 
language skills – which enable the participant to communicate and enter into a dialogue constructively in an 
intercultural situation. It is generally accepted that through teaching a foreign language, the language teachers have 
the biggest chance to develop the ICC of the students. 
In most Western countries multilingualism is a political initiative, and a language or an educational policy on 
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governmental level. Numerous research findings show that in our globalised world English language operates as 
Lingua Franca, and is said to be the best ‘inter-ethnic language’ (Anastassov, 2005), ever existed in the history of 
humanity (SWOT Analysis, Havril, 2009). This evidence can be clearly seen briefly in the following research results 
(Havril, 2012, 2013): 
 
• English is the most widely taught foreign language in Europe, more than 90% of students learn it. 
       (Eurostat 53, 2001), (TNS Opinion and Social, 2006).  
 
• The higher the educational level and the more foreign languages a person speaks, the stronger EU 
 identity he has. (Cross-Cultural Research Project (Language, Values and European Identity, 2002):  
1. Increasing importance of communication with peoples from other cultures and countries in 
  English plays an important role in intercultural communication.  
2. English language serves as a cultural forum, and both creates culture, and transmits representation of 
other cultures.  
 
• The construction of the world view of European youth operates in English. (Media and European Youth 
(2007, XVIII, 161 p.): 
1.     The world is learning English, the best Lingua Franca ever existed.   
 2.      English language learning appears in education policies and curriculum reforms.  
 
  • Universities add English language requirements. (English First English Proficiency Index, (EF EPI 2012) 
          (1.7mill. adults-2009-2011). 
 
• Source of texts, materials in education, and number of academic theses in English have been increasing 
(Report on Transnational Higher Educational programmes (British Council, 2010/11). 
 
As a conclusion, we can say that English language is ‘...not [as] a means of imitating English or American 
culture, but [as] a medium for expressing culturally and socially unique ideas, feelings and identities’. (Berns, 
1995a: 24) 
The use of English for Academic Purposes (EAP) is highly appreciated and accepted in the international 
university education, and it eases the cross-cultural education worldwide. For most European university students 
English language is the second language (ESL) (Havril, 2013), and in some countries it is a prerequisite to start their 
academic studies. Verbal communication in English as a knowledge-related (cognitive) element of ICC is a basic 
need and demand in an academic or an everyday intercultural context. Without speaking and listening in English, 
most intercultural interactions do not function constructively in the 21st century. 
 
5. ICC learning development at Jazan University in the KSA 
 
Turning now to the experimental evidence on ICC learning development of female university students at College 
of Arts and Humanities, Girl’s Academic Campus 2, Jazan University, eight broad aspects of cultural dimensions 
emerged from my investigation. I have to note that the order of the aspects of cultural dimensions is very important 
in the Saudi cultural environment, and this top-bottom approach heavily affects the cultural identity of every Saudi 
JU individual. The incoming foreign lecturers and education professionals should build up a bit different, 
necessarily non-Western ICC theoretical construct based on down-to-earth practical experiences. During the data 
collection period, Saudi perspectives and culture-specific phenomena should be named and discussed at first, instead 
of constructed cultural terminologies of ICC development. To explore cultural realities in the Saudi context, a case 
study approach and qualitative methods – deep interviews, semi-structured interviews, and fieldworks – offered the 
most effective way in my investigation.  
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Aspects of cultural dimensions in Jizan County based on Jazan University experiences: 
 
1. Religious and ethnic identity 
 
The Islamic religion is a prior and basic cultural value for every Saudi citizen’s international/global, national and 
individual identity. This value system started to be learned unconsciously during the socialization process on the 
stage of childhood, as a collective programming of the mind, and remains unconscious and goes on as a life-long 
process. As this value system includes feelings with an arrow having a plus side on community and individual level, 
they don’t experience the feeling of dichotomy in the socialization process. Therefore, there is no reason to question 
this cultural dimension, just observe and respect it as an outsider. 
 
2. Group or interpersonal relationships in society 
 
The above analyzed prior cultural value system heavily influences the social roles in the Saudi society. It is not 
an individualistic but rather a community based society. The good feeling of belonging to a group, the lack of 
selfishness result in harmony in relationships with others in everyday interactions in life situations. 
 
3. Family model 
 
In contrast to Western nuclear family configuration, in Saudi Arabia, the extended family model is preferable 
with distinct family roles of the individuals. Family relations provide a basic shelter or the vital context of living for 
everybody. Sometimes three or four generations with minimum 20 young children live together in a family village 
such as Odeiba (author’s personal visit as a fieldwork) and run a partially self-sustained life. 
 
4. Gender 
 
From a Western perspective, it is a widely held view that there is gender inequality in Saudi Arabia. The author is 
not going to judge this issue at all. While living in Jazan, I have accepted gender separation as a social phenomenon, 
and handle female roles from an intercultural aspect. With cross-reference to Chapter 2, my target gender audience 
is the female university students. On the contrary to my first experiences – it is difficult for a female student to act 
out the social roles of a young adult, a matured woman, a wife, a mother and a university student at the same time – 
I have to admit, that 80% of my university students never complain about their gender role, and gender socialization 
remains an unconscious life-long process for them. 
 
5. Education 
 
A more comprehensive study should be carried out as supplementary material about the critique of Saudi’s 
education system. The author hasn’t found any, so heavily relies on her own university teaching experiences and the 
interviews with the university female students.  On the primary and secondary level of education, most students 
receive a strong Saudi Arabia-specific knowledge, and miss a comprehensive outlook for the common human 
knowledge, especially in the fields of humanities or social sciences. They arrive to the university and are provided 
by course books – covering international knowledge, different cultural topics – that professors and students use 
worldwide in university environments. On this stage, on every class, if the foreign lecturer is IC-conscious, self-
aware and interculturally competent enough, they have a big chance to teach the aspects of cultural pluralism, and to 
develop the intercultural competence of the students in an integrated manner at the university. The students are 
smart, and step by step they open up to acquire extra information, and finally they will demand intercultural 
competence learning, because they accept and realize that ICC development is one of the basic elements of their 
university identity. 
Unfortunately, most students did not acquire learning skills, and they were not taught to get the sense of 
deadlines in public education. In the author’s observation during the classes, most of them appeared to have no self-
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esteem, no self-confidence, and lack motivation and competition in learning, in a classroom with more than 40 
students. Many of them want to get good marks to pass, as the government finances their studies and the families get 
a monthly grant. These are all the challenges that a lecturer has to consider on a system level instead of blaming the 
students. 
 
6. Foreign language policy 
 
The Saudi government introduced teaching English as ESL on every level of education about ten years ago. 
Based on the interviews and talks with my students, General English is taught in primary and secondary schools 
with less success that is why they have a lot of difficulties in using English for Academic Purposes. In public 
schools most of the teachers of English are not foreign teachers but Saudi teachers who themselves do not speak a 
fluent English, and sometimes turn to Arabic explanation. This is like a vicious circle: as most graduate students are 
not motivated to gain fluent English language use (see the above argumentation), of course they will not be able to 
teach the language in an effective way. Tertiary level is the first stage where most students usually meet foreign 
teachers of English, who bring in the notions of intercultural issues, topics of cultural diversity, and get the chance to 
improve the ICC of the students. In this generation the students are very open to these issues, they really want to 
speak and use English in their education as part of their socialization process. They are conscious enough, and they 
know that without speaking and listening in English, most intercultural interactions do not function constructively in 
the 21st century. 
 
7. Cultural behavior patterns 
 
Formal social behavior patterns are prerequisites in a multicultural academic environment. These can be taught 
and learned in the public education system to prepare the students for their university life. If students missed it, just 
apply your ICC consciousness, and teach them how to greet a teacher; how to ask for help on a consultation; say 
something for being late; close the door; don’t leave waste behind you etc. 
 
8. Perception of Time and Space 
 
The notion of time is very different from the Western perspective, and one possible reason is that the Saudi 
students’ daily biological clock is adapted to the five times praying ritual. Some of my observations are the 
following:  sometimes you really can’t expect them to be fit at 2 p.m. if they have been awake since 4 a.m. or if they 
want to pray during the lesson, they don’t disturb the class, let them do so. They never worry about time, they have 
time for everything, and finally they do everything, just a bit late. The key problem with this explanation is that they 
miss the deadlines. But with tolerance and persistent IC awareness, lecturers can reach their goals and teach them to 
appreciate deadlines. 
Space concept is a very visible phenomenon. Most students ignore the difference between intimate, personal, 
social and public space (Hall, 1966).  They never line up, they all come around you leaving little space and air to 
their teacher.  This informal behavior or notion of space can be seen among the close body contact of the female 
students too. 
 
5.1 Intercultural competence at the university management level  
 
Concerning organizational culture concept, Jazan University’s leadership does not provide appropriate 
intercultural trainings to the admin staff, to the international scholars, education professionals, lecturers, and neither 
provides intercultural education programmes or ICC-specific lectures to the students, in spite of the fact, that JU is a 
typical multicultural academic environment. The admin staff should attend extra English courses, because in some 
sections the office people do not speak English effectively. These circumstances can lead to culture clashes or 
intolerance, and do not promote inter- and multicultural academic education. 
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5.2 Intercultural competence at the College of Arts and Humanities, Girl s Academic Campus 2, Jazan University 
 
Most of the staff members come from different countries and there are Saudi colleagues as well. The majority 
belong to the global and international Muslim community but they have different nationalities: Indians, Egyptians, 
Pakistanis, Sudanese, and Bangladeshis. A new group from Europe, ten Hungarian teachers have been working there 
for a year, bringing in Western cultural behaviors. Concerning our everyday university practice, we all face 
communication and intercultural difficulties. Intercultural trainings or Arabic language classes, offered for the staff 
members, would ease the situation. Those who are not interculturally competent can cause a lot of problems and 
may not enjoy professional work. 
 
Examples for visible and non-visible cultural differences: 
• Some teachers speak Arabic, some don’t. 
• Too much administrative work besides teaching. Too much office hours that are compulsory to spend in the 
     college. 
• The presence of Saudi security ladies inside and outside the building. 
•  Praying rituals in the staff room. 
•  Double calendar use (Hijri and Gregorian). 
•  Saudi teachers have a short nap under the desk if they are tired. 
•  Eating on the floor, food sharing with everybody. 
•  The lack of personal space, everybody uses everybody’s desk. 
•  Hand shaking and kissing on cheek among the colleagues to foster sisterhood every day. 
•  Different scents and smells of bohur (incense). 
•  Culturally different dresses. 
•  Different hygiene habits and cleaning routines or standards of cleanliness. 
 
5.3 Intercultural competence development at the female students’ individual level 
 
For the author this is the most convenient stage to practise and experience intercultural competence. After 
digesting culture shock in Jazan, I realised I can’t teach intercultural issues to my university students, since most of 
them have ever never heard about it, experienced it before, or left Saudi Arabia in their life. Instead, I decided to 
demonstrate IC behaviour to them. Concerning the conscious use of the components of ICC, such as attitudes, 
knowledge, skills, desired internal and external outcomes, I tried to set up an appropriate example for an acceptable 
intercultural behavior with the students, in an integrated manner. As a result, the students accepted this model and 
started to follow me. As we know from Stiftung’s interpretation of ICC spiral model, this process is a continuous 
and dynamic movement, and has a lot of downward or deep down directions as well.  It means, that the author also 
experienced a lot of difficulties, drawbacks and failures until finally, figured out a useful ICC development strategy 
at the university. In every IC situation I heavily focused on the inclination of the receptive or the host students, and 
measured, how far I can go with introducing new intercultural elements, new cultural scripts and attitudes different 
from Saudi culture. 
 
Examples for ICC development: 
• Showed respect to the multiple social roles of every female student, so addressed them as ladies. In 
exchange, I gained respect as well, and they call me Dr. Agnes, instead of the everyday use of “teacher”. 
• Set the basic rules of the class on the very first lesson and followed them consistently. Now we have no 
problems such as speaking or impolite behavior during the class, being late, deadlines, chewing gums, etc. 
• I introduced power point presentations, providing them the slides before. At first, they were scared, but 
now they demand this learning strategy. Instead of memorizing for the exam, most students got the sense of 
enjoying learning, and learned how to learn. Now, we have a nice academic atmosphere in the class. 
• Focused on interactive class activities. I made them tell their topic-specific opinions, because I was 
interested in it. And slowly, they started to communicate. Student’s opinion: ” Thank you for listening to 
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me!” Another remark: “I am always scared to speak, as my English is not good, but I dare to tell my 
opinion on this class.” 
• I neglected the examples provided by the course book, instead, I gave them Saudi, Western and different 
cultural and linguistic examples in a comparative way. This method made them speak too. Student’s 
opinion: “I liked the lesson. This is really university education. I see it on television.” 
• Gave extra material and helped for those students who really needed or wanted it. Now they come up with 
 supplementary and non-mandatory assignments.  
• Provided out of school consultations for science research students. These interpersonal professional 
relations increased the value of the project work. My student’s opinion: “This is the first time, I really feel 
myself as university student!” In exchange, I was invited to their home and got a deep insight into family 
and deep down cultural values. The author uses these visits as fieldwork projects. 
• Most of them miss cultural capital, have no books or family library at home. They usually do not read 
books. That is why, I heavily relied on their ICT experiences, and made them search for topic-related extra 
information that they can bring into the class. 
• Sat down to the floor with the students if they shared food with me in the break. 
• I was wearing Saudi fashion dresses sometimes. 
• Tried to handle their emotions if male relatives or taxi drivers called them in the middle of the last class. I 
tried to improve their university student consciousness, and told them to turn off the phone because they 
have academic duties. 
 
6. Conclusion 
 
The present study was designed to reflect the differences in the fields of multidimensional, intercultural academic 
environment between an average Western university and Jazan University (KSA), and to provide sample examples 
of Saudi cultural dimensions and aspects. The findings of this research support the idea that this university 
generation in Saudi Arabia has the desire to become “world-minded”, “globally engaged”, “interculturally or 
globally component” students (Paige &Goode, 2009). They have already been socialized on the global virtual world 
(ICT), and turning this information into their educational tools, meanwhile improving their EAP competence, these 
female students soon can become active participants of global university education. Hopefully, they will have 
enough confidence and self-esteem to apply for international exchange programs in the future, thus they can 
experience cultural diversity, and learn, then develop their intercultural competence. 
There is abundant room for further positive changes in developing ICC of Jazan University students. A lot of 
young Saudi teachers with fluent English study or do their Master’s and/or PhD abroad. This opportunity makes it 
possible for them to broaden their multicultural worldview. They can benefit from experiencing intercultural 
situations, and when they come home, they also can transmit and teach ICC development to their own students. 
In opposition to many theorists I state that cultural diversity cannot always be experienced positively and 
productively. This is what the ICC Spiral Model (Stiftung, 2003) demonstrates as well. The key issue in the 21st 
century is, whether intercultural-conscious education professionals can teach the future university generation to 
forget negative experiences, not to give up, instead they should try to move on a higher and wider dimension of the 
ICC spiral. If the participants of intercultural situations experience more positive and negative, upward and 
downward dimensions, in the end, they can really become interculturally competent in our culture-convergent 
world. 
This present study makes several noteworthy contributions to the cultural dialogue and strongly supports 
intercultural and multicultural academic education. In the Western universities, much effort has already been 
invested to promote cross-cultural tertiary education (Erasmus, Leonardo, overseas exchange programs). The 
feedback of the participant students and lecturers are positive, so from year to year there is a bigger and bigger 
demand to go, to learn and to teach abroad. The present-day theoretical investigations, research and findings also 
provide a new understanding of academic education, which is based on intercultural competence development, 
operates in the framework of cultural pluralism on a global stage, and creates globally competent university 
students.  These endeavors presume to forecast the opportunity of a paradigm shift in university education in the 
future. 
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7. Future research  
 
The aim of the author is to analyze these findings, and move on with qualitative, culture specific investigations in 
Jazan and at Jazan University. On the next stage, at the end of this academic semester, two surveys are going to be 
conducted among the teachers, and the female students of Jazan University. The empirical data collection will focus 
on the identification of intercultural competence components and some culture related terms. 
The long term objective is to put practice into theory, and build up a supplementary, Saudi-specific construct of 
ICC development in a spiral model, while using the applicable terminologies of the component system of Stiftung 
(2003) and Deardorff (2006, 2009). However, more research on this topic needs to be undertaken, and future studies 
on the current topic are therefore recommended and welcomed. 
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